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Chapter 1

THE PROBLEM
Introduction
A culminating experience is one of many requirements to earn a Master of Social Work degree from a California State University. Each graduate candidate is required to complete a culminating experience.  The majority of the culminating experiences at California State University, Sacramento, are in the form of either a thesis or project.  This research study evaluates completed social work theses or projects that were completed during the years of 1997 through 2007 at California State University, Sacramento.  There are 1336 theses or projects approved for shelving at California State University, Sacramento’s library from 1997 through 2007.  The years from 1997 to 2007 were chosen to show a change over the course of a decade while using the most recently available theses and projects when the authors selected this topic for the research study. 

 The theses and projects chosen are limited to those that are approved by the Division of Social Work and were available for review at the time the authors completed a catalog search of the Library’s database.  Selecting only the theses and projects at California State University, Sacramento, supports the research design of identifying common and different characteristics of theses and projects during this period from 1997 to 2007.  All approved theses and projects at California State University, Sacramento, are available in two formats. One copy is available in print or hard copy format.   A second copy is stored on microfiche and stored in the Media Center and is available for viewing by for faculty, students, and the general public.   

Background of the Problem

Since the inception of the Division of Social Work at California State University, Sacramento in 1965, there has been no study to identify distinguishable changes in theses and projects completed from 1997-2007.   As a result, faculty have wondered whether the requirement for a culminating experience is beneficial for graduate social work students and if there are other options in place of a thesis or projects.  According to the Office of Institutional Research (2000), in Fall 2000, the graduation rate was 91%.  However, by 2003, the graduation rate has decline to 81% (Office of Institutional Research, 2003).  Many have wondered what caused the decline in graduation rates.

These researchers will explore characteristics, styles, and subjects of theses and projects submitted to the graduate division of social work at California State University, Sacramento from Spring 1997 to Summer 2007 to determine if there were any significant changes that may support future graduate students in completing the culminating experience in order to earn their Master of Social Work degree.                  

Statement of Collaboration

This project included the collection and analyzing of characteristics of the social work theses and projects shelved at California State University, Sacramento from 1997 to 2007.  It is a collaborative effort between Cyndee Forbes and Yoot Saechao.  Both researchers contributed equally to each section of the project.  Yoot Saechao took the lead in preparing Chapter 1 and Cyndee Forbes took the lead in completing Chapter 3.  Both researchers participated in writing, reviewing, and editing Chapters 1 and 3. Chapter 
2 was completed by both researchers.  Cyndee Forbes wrote the sub-sections titled History of the Master of Social Work Degree, Culminating Experience as Part of the Degree, Council on Social Work Education and the California State Universities, , Value of a Culminating Experience, and Alternatives to the Thesis or Research Project. Yoot Saechao drafted the sections on the Education Policy and Accreditation Standards and Demographics of California State University, Sacramento Student Populations.  Each researcher collected and analyzed the data and Cyndee Forbes wrote the narrative analysis of the results Chapter 4.  Yoot Saechao prepared the initial draft of Chapter 5 Conclusions and Recommendations. 

Statement of the Problem

During the period of 1997 through 2007 requirements for earning a Master of Social Work degree program at California State University, Sacramento included completion of a culminating experience. This requirement is usually met through the completion of a thesis or project (CSUS Division of Social Work).  Graduate students of social work at California State University, Sacramento, are made aware of this graduation requirement by the information provided in the University’s Catalog for the year of application.  Students in social work are also provided this information during a convocation that students are required to attend. During this Convocation, faculty who will provide thesis advising have an opportunity to share with the students what their preferred area of interest or specialty is when advising students.   Some students may select the University they apply to, or attend, based on the sole issue of whether the school requires the thesis or project for graduation.  

Our thesis question is how the theses have and projects changed over the past decade from 1997-2007 in characteristics.  These researchers believe that this study can contribute to expanding the knowledge of faculty in the Division of Social Work.    

Purpose of the Study

The purpose of this research project is to describe the theses and projects at the Division of Social Work at California State University, Sacramento, in the course of ten years beginning in 1997 and ending in 2007.  This study will identify trends of the culminating experience topic and changes overtime.  It will also investigate the influencing factors that resulted in these changes.  

As a culminating experience the thesis or project is the one option for completing the requirement for providing a learning experience in research at CSUS.  During the process of completing a thesis or project, the student acquires specialized knowledge, skills, attitudes, values, norms, and interests in the profession (Baird, 1997; Shambaugh, 2000).  Earning a Master of Social Work degree demonstrates students’ competence in advanced autonomous practice where social work research competency is required (CSUS Division of Social Work, 2003).  In the social work master’s degree program, a thesis or project fulfills the requirement for the Master’s degree in some, but not all, of the California State Universities that offer programs accredited by the Council of Social Work Education.                         

At California State University, Sacramento, the inclusion of providing an option of a thesis or project as a continued requirement of the thesis or project is being reviewed by the faculty. Of question, is whether future graduate students of social work will continue to offer this option?   These researchers hope that this research project will provide the faculty at the Division of Social Work at California State University, Sacramento, with more information regarding the evolution of the theses or projects over the past decade.  This will, in turn, help the faculty to make an informed decision of whether the curriculum of Social Work needs to be changed to facilitate the learning of students in their social work education.  

Theoretical Framework

Systems theory provides a theoretical framework for this project.   According to Greene (2005), each system is interdependent and interacts among different components of a social system.   In this project, the summary and recommendations will help students and faculty in evaluating the effectiveness of completing a thesis or project and considering alternative option to fulfill the requirement of the culminating experience.  This in turn will affect the California State University system as a whole.    Empowerment theory also lends support to this project.  

The empowerment framework is based on the belief that individuals have the ability to control and improve their lives by having the power to make their own decisions (Anderson & Carter, 2003).  Empowerment practice advocates for promoting conscious-raising as a key factor for encouraging action and change (Gutierrez, 1990).  Students and faculty who are given newer and updated information about their profession become capable and competent workers.  As a result, they are able to empower themselves, raise their level of knowledge and make more informed choices regarding the best interest of the university.    

Definition of Terms

CSWE-Council of Social Work Education provides accreditation of baccalaureate and masters social work programs and also determines the foundation of the curriculum that is to be studied (Council of Social Work Education, 2008).  

EPAS-Education Policy and Accreditation Standards serves as a governing body ensuring that program integrity, developments, and improvements are made based upon changing human, professional, and institutional needs (Council of Social Work Education, 2004). 

Project-Written report that is a substantial undertaking and formally describes the significance, objectives, methodology, and conclusion and recommendations with a bibliography (CSUS, 2003)

Thesis –Formally written report of systematic study of a significant problem.  It identifies a problem, major assumptions, illustrates importance of report, provide sources for and methods of data collection, analyzes data, and offers conclusions and recommendations with a bibliography (CSUS, 2003).

Assumptions

For the purpose of this research, it is assumed that there are identifiable differences in the characteristics of the completed theses and projects, including the content, style, methods, etc., submitted to, and approved by, the Division of Social Work at California State University, Sacramento, and shelved in the Library.  It is also assumed that these theses and projects were completed within seven years of the student’s acceptance to the Master of Social Degree program.  

Limitations

This project is limited to the theses and projects completed by graduate students in the California State University, Sacramento, Master of Social Work program and filed from September 1997 to May 2007.  The results of this research cannot be generalized to social work theses and projects shelved at other California State University libraries.  The limitations include the sample and the use of secondary data.  

Chapter 2

LITERATURE REVIEW
Introduction

Graduate social work students at California State University, Sacramento as a part of the requirement for graduation, must complete a culminating experience (CSU Catalog, 2008). Currently, to fulfill this requirement, most students choose to complete a thesis or project. This graduation requirement has historically posed a challenge for many students and is associated with increased stress and health problems (Kahan, 1989).  Health problems range from heart disease, cancer, kidney disease, ulcers, high blood pressure to depression, migraine headaches, and anxiety (Kahan).  The culminating experience must be completed within seven years of the student’s admission to graduate school.  For some students, the master degree in social work is never received for failure to complete this one remaining requirement.  In Fall 2000, the graduation rate was 91% (Office of Institutional Research, n.d).  However, by 2003, the graduation rate has decline to 81% (Office of Institutional Research, n.d).  These researchers have found that thesis and dissertation have been used interchangeable in literature. According to Choate (1987), there are a variety of reasons why students don’t complete their thesis.  One of the main reasons is that students perceived their faculty to be inaccessible, unresponsive, and unhelpful.      


The purpose of this literature review is to explore the current literature in the area of social work theses at California State University, Sacramento. This literature review is organized into sections. The first section explores the history and progression of the master’s of social work degree in the United States. This information provides a direct lead into of the Council on Social Work Education and California State Universities’ requirement of a culminating experience as part of the degree which is presented in the second section. The third section discusses the often debated question of whether the thesis or research project 1) provides the student of social work with a learning experience applicable to a future career in social work, and 2) is an appropriate measurement of the social work student’s learning and competence, and then presents the reader with alternatives to the thesis or research project. Finally, the researchers will present demographic changes in the student population of the social work program at California State University, Sacramento, from 1997 to 2007.  

History of the Master of Social Work Degree

The master’s degree has experienced significant evolution since it’s inception in the seventeenth century. Originally, this degree was awarded to students who had successfully earned a baccalaureate degree and then paid university fees for three years following while abstaining from “ungentlemanly activities” (Peters, 1992, p. 109). In 1859 the University of Michigan awarded the first “earned” master’s degree. Since then, the content of the master’s programs have continued to evolve and are different from one program to the other (Peters, 1992).


The master’s degree of social work is earned between the baccalaureate and the doctorate degrees. In the United States approximately 300,000 master’s degrees were awarded in 1997 in more than 200 different areas of study (Isaac, 1998). The Master’s in Social Work degree is an example of a terminal degree as it is not considered to be a stepping stone to the doctorate degree (Isaac, 1998). Students who complete a master’s degree have accomplished a goal that they should be proud of. Although some may say that earning a master’s degree seemed easy, for most, it requires a commitment of time, energy, and perseverance (Isaac, 1998). 


Students entering the Master in Social Work (MSW) degree program are not required to have earned a baccalaureate degree in the same field. Because of this, the program contains curriculum to prepare these students for advanced practice. Schools must provide a balance of curriculum so that it does not serve as duplication of the foundation content to graduates of BSW programs (Frumkin & Lloyd 1995).


Schools of social work in the United States had their beginnings in the nineteenth century. On June 21, 1898 the New York Times published an article announcing a summer training class in practical philanthropic work for university graduate students with experience in philanthropic work. Although social work had not attained professional status at the time of the class offerings, this would become the start of professional education for social work (Meier, 1954). These classes became the core of the Summer School in Philanthropic Work for the next seven years.


In 1904 the New York School of Philanthropy opened the first full eight-month course and continued to develop its curriculum to include notable speakers and lecturers to address the social reform and issues of the era (Meier, 1954). The primary issues were control of disease, tenement regulations, and child labor laws. These were issues also of primary concern in the field of social work.

As the school gained public awareness and continued to develop, it became clear that a close alignment with Columbia University was being formed (Meier, 1954). Curriculum now included courses in Social Work and required field work of ten hours each week. Field work during the second year of study was integrated with the seminar or thesis. Some of the theses titles during this era included: “The Day Nursery Movement in New York City, Women Employed in the Cigar Industry in New York City, and Social Problems in the Dutch Colonial Period in NYC” (Meier, 1954).  Students completing the full two years of study earned a diploma and were accepted at Columbia University as having met one half of the requirements for earning a Master of Arts degree. In 1919 the school changed its name to the New York School of Social Work (Meier, 1954).

The graduate school of social work began as an idea in the early 1930s during the Depression. In 1935 Rutgers submitted a plan to establish the first school of social work. The proposal was a joint effort by the New Jersey Conference of Social Work and the Jersey branch of the American Association of Social Workers. Due to budgetary reasons, the proposal was rejected (Tischler & Demone, 1982).


On June 6, 1940, the Trustees of Columbia University entered into an agreement stating that the President of the University would serve as the President ex-officio of the School of Social Work. Students of the School of Social Work were now awarded the Master of Science degree from Columbia University after completing the two year course of study (Meier, 1954). In 1952 Columbia University awarded its first Doctor of Social Welfare degree.


By 1970 the United States witnessed a need for more professionally trained social workers. The supply of such was not able to keep up with the demand (Onken, 1968).


What began as just a few training programs at the end of the nineteenth century has since grown to 641 accredited baccalaureate and master’s programs by 2007 (Groups for the Advancement of Doctoral Education, 2007, in Mizrahi, 2008). The schools of social work have seen dramatic changes in enrollment and awarded degrees since its formal inception. In the early 1970s the field established new schools of social work, expanded existing schools, experimented with new patterns of education, and employed well-qualified faculty to deliver innovated curriculum (Onken, 1968). In 1967 a total of 4,626 students received a master of social work degree in the United States and Canada (Onken, 1968). In 1993 the United States awarded 12,583 masters of social work degrees. And by 2004, students receiving the degree in the United States and Puerto Rico now numbered 15,473 (Mizrahi, 2008).


In 1993 there were 21,063 students enrolled full time at the master’s level in the United States and Puerto Rico (Frumkin & Lloyd, 1995). That number grew to nearly 23,000 students in 2004 (Mizrahi, 2008). Of the 23,000 students, most (14,671) were in concentrations of direct or clinical practice in social problem (Mizrahi, 2008).  


In 1984 the Curriculum Policy Statement (CPS) specifically required that curriculum at the master’s level include one or more concentrations. These concentrations were required to include content on social policy and legislation; service strategies, from prevention through treatment; and relevant practice theories (Frumkin & Lloyd, 1995). Although the CPS provided the basic requirements, each individual school was left to design its own advanced social work curriculum and concentrations (Frumkin & Lloyd, 1995).


Before 2007, the decision to offer concentrations within the master’s degree of social work was left to the discretion of the individual universities. The Educational Policy and Accreditation Standards provide few mandates for the concentration. Concentrations provide specializations in many different areas of practice and interest (Mizrahi, 2008).


The MSW program is typically a two year education with the first year covering the foundation curriculum and providing a field practicum. The second year offers concentrations in advanced areas and a second field practicum (Frumkin & Lloyd, 1995); however, some programs offer a part-time program of study (Isaac, 1998). 
In addition to the required coursework, the master of social work program also requires students to complete a minimum of nine hundred hours of field education.


Currently, there is a noticeable trend for social work education to include the use of distance education (Mizrahi, 2008). This dramatic change is due to the ever increasing advancements in technology. Electronic resources and today, the internet, have brought perhaps the biggest change to social work education. This change is seen in reviewing literature available throughout the years that is published to assist students with completing the thesis. R. L. Peters, in his book, “Getting what you came for: The smart student’s guide to earning a Master’s or a Ph.D,” tells the reader, “I urge you to get a personal computer or word processor” while acknowledging that there are still students who “resist these newfangled devices” (Peters, 1992; 126).

By 1995, the Encyclopedia of Social Work was addressing the advances in technology and the impact on social work in the statement by Richard Edwards on page 1. He states “fax machines and cellular phones are everyday tools….and computer literacy has become a prerequisite for most forms of social work practice (Edwards, 1995, 1).” Despite this reference to the advancement of technology and, specifically, the computer, there is no mention of the internet.


In 1997 a supplement to the 1995 edition of the Encyclopedia of Social Work was published. It was this supplement that first addressed the internet as a resource the effectively began changing the educational field of social work. On page xvi, Paula Allen-Mears states that the worldwide web has become an “amazingly powerful information resource and research tool (Allen-Mears, 1997, xvi).” Such was the effect on social work, that the 1997 supplemental edition added new entries titled “Social work education: Electronic technologies” and “The internet” among the additions to the Encyclopedia. The use of the internet was now beginning to provide universities with the opportunity to develop distance learning techniques and programs that link students and teachers in different physical locations.


As higher education, and, specifically, the master’s degree of social work, continues to evolve with the advancement of technology, there remains one constant. The Council on Social Work Education (CSWE) continues to provide the standard by which accreditation of social work programs are measured.

Culminating Experience as Part of the Degree


The Council on Social Work Education (CSWE) is the accrediting body for social work education in the United States. The curriculum for social work is based on five professional foundation areas. These are Human Behavior in the Social Environment, Social Welfare Policy and Services, Social Work Practice, Research, and Field Practicum (CSWE, 1982). While these five areas of study must be integrated into the curriculum, students must also be able to demonstrate proficiency and competence in these areas.


Accredited schools of social work must meet the following required standards:

Master of social work graduates are “advanced practitioners who can analyze, intervene, and evaluate in ways that are highly differentiated, discriminating, and self-critical. They must synthesize and apply a broad range of knowledge as well as practice with a high degree of autonomy and skill. They must be able to refine and advance the quality of their practice as well as that of the larger social work profession.” (Commission on Accreditation, 1982, p. 137-138)
Education Policy and Accreditation Standards (EPAS)


The EPAS serve a governing body to ensure that program integrity, developments, and improvements are made based upon changing human, professional, and institutional needs (Council of Social Work Education, 2004).


The educational policies of the EPAS include a section on research. Graduate students receive instruction in qualitative and quantitative research to build an understanding of a scientific, analytic, and ethical approach to building knowledge for practice. Students are then able to use their new knowledge of research and apply that knowledge in direct practice in the professional field of social work by effectively communicating empirically based knowledge. With the knowledge of research methods students are then able to evaluate their own practice in the field (Council on Social Work Education, 2004).


The EPAS also establishes the faculty-student ratio.  For the Master’s program it is a 1 to 12 ratio.  The faculty must also have the competence, qualifications, and expertise to reach the goals and objectives (Council of Social Work Education, 2008).  It also governs the workload and the requirement of faculty in teaching field practice (Council of Social Work Education, 2008).  

Council of Social Work Education and the California State Universities


In 1917 Mary Richmond authored an authoritative text about social work case work and friendly visiting. The text, titled Social Diagnosis, became a pillar of clinical social work, which is the direction social work is headed in the twenty-first century. Her goal was to formalize the academics of social work and begin the professionalization of the field (Harkness and Rainford, 2008). By 1919 the Association of Training Schools for the Profession of Social Work was created and would later become known as the American Association of Schools of Social Work (Boehm, 1959). 


The core of the educational experience is the curriculum pursued by the student. The National Council on Social Work Education was established in 1946 to provide “guidance to schools of social work in their efforts to build their curriculum” (Boehm, 1959). The American Association of Schools of Social Work adopted the Council’s curriculum statement in May 1952 as the official policy (Boehm, 1959). This was a progressive move for the field of social work because the education for social workers was originally in the form of apprenticeship training within the social service agencies and was now being moved to the level of university and college communities.  Currently, social work education has shifted from the apprenticeship and agency trainings, and now includes the public sector such as state universities and local colleges and establishment of different schools.  


The numbers of schools of social work have increased since the beginning of the profession, as have the number of graduates. In 1950 the United States graduated 1,844 students from forty seven graduate schools of social work that were accredited by the Association of Schools of Social Work (U.S. Department of Labor, 1951). During that decade, the United States saw an addition of nine schools that helped to increase the number of graduates to 2,162 in 1960. By 1970 5,638 MSW degrees were awarded by seventy accredited schools. At the turn of the century in 2000 accredited schools of social work awarded MSW degrees to 15,016 graduates (Harkness & Rainford, 2008)


Schools of social work need to be cognizant of ever changing needs and personnel requirements of today’s world. Any social work curriculum needs to always take into account the needs of the population of the United States and have an understanding that these needs are only valid for a limited amount of time due to the ever changing needs of society.  To be considered a “good” curriculum, schools of social work must consider allowances for change along with stability. In the modern society change is not perceived so quickly that it can be incorporated into the current or proposed curriculum; therefore, there is always a degree of cultural lag (Boehm, 1959).


Since the beginning of the birth of professional social work there has been a dilemma of field work in existence. There has been the question of how to maintain the value of apprenticeship (or, in today’s terms, internship or field work) while making field work an integral part of the academic process (Sikkema, 1966). In 1962 one goal of the adopted policy on curriculum was the development of a level of competence for responsible entry into the professional field of social work. In 1966, when this was adopted, it was accepted that the field of social work would need to reexamine the goal to be attained by placing untrained social workers into the field to begin performing social work duties (Sikkema, 1966).


The field of social work is very diverse and, therefore, the Council on Social Work Education (CSWE) has been established to provide accreditation of baccalaureate and masters social work programs, and also determine the foundation of the curriculum that is to be studied (CSWE, 2008). The CSWE provides mandates for accredited programs that are grounded in a liberal arts perspective. Students receiving an education from an accredited program of social work will receive an education in 1) social work values and ethics, 2) human diversity, 3) social and economic justice, 4) populations at risk, 5) human behavior and the social environment, 6) social welfare policies and services, 7) social work practice, 8) research, and 9) field education (Harkness and Rainford, 2008). 


It is a concern of professors in recent years that the interest level of students in the concentrations of indirect practice has declined.  This may be due to the current move back towards initiating social change which is where social work has its roots; however, some professors see this as an abandonment of the core values of the profession of social work. Others see this move as meaning that fewer students of social work will be prepared to provide management of social welfare programs (Harkness and Rainford, 2008). 


A 2007 survey of current members of the National Association of Social Workers who hold master’s degrees found that three-quarters of the members reported that their primary function is face to face client services. Social workers who are currently specializing in administration in the master’s program often do provide direct practice before being promoted to management and administrative roles (Harkness and Rainford, 2008). 


Social work education has developed to meet this changing need of society to provide services other than direct practice. Training and education in social work now places emphasis on the macro level of social work instead of focusing primarily on direct service.  


When one examines the profession of social work over the past century one will observe that during the most recent fifty years social work achieved greater professional status and a wider acceptance in society. The Council of Social Work Education provides detailed expectations for the baccalaureate and master’s degrees in social work programs; however, the contents vary from one program to another, dependant on the curriculum design (Pardeck & Yuen, 2006).


As we approached the 1980s the United States experienced a decline in the number of graduate social work students choosing a concentration in administration. During this time we saw an increase in the emphasis on careers that provided higher economic status and financial gain (Pine, Healy, & Weiner, 1993). This led to increased educational choices for students, such as an MBA; or MSW students choosing a career in self-employed clinical practice (Pine, et al, 1993). 


Beginning in 1989 the number of students of graduate social work who chose administration concentrations declined (Pine, et al, 1993). Also, fewer schools of social work were offering administration as a major of the field of study. This resulted in fewer students entering the professional field of administrative social work and, therefore, fewer professionals available to provide leadership to the agencies that needed leadership in administration (Pine, et al, 1993). As the student demand for administration concentrations decrease, it is likely that fewer schools will offer this choice because enrollment figures dictate school offerings. The United States saw a large increase of baccalaureate, master, and doctoral education programs in the 1990s; however, graduate students seemed unprepared to enter the political arena.  

The National Association of Social Workers (NASW) has increased its awareness of the direct line between social work and politics. The National Association of Social Workers developed the Education Legislation Action Network and Political Action for Candidate Endorsement; however, the curriculum being presented in the classroom and the field work that was being presented did not reflect this awareness (Mary, Ellano and Newell, 1993). According to one survey conducted by Haynes and Mickelson’s (1985) and cited in Mizrahi (1993), six of 122 courses surveyed across Human Behavior and Social Environment, Practice, Research, and Social Policy curriculum areas contained any political content or terminology. There has also been a shift of social work roles from being a professional to advocacy (which was approved by the National Association of Social Workers as a social role in 1969) to change agent in the 1990s. Social workers need to be involved in the political arena since social workers have a mission of social change. Social workers can’t be powerful change agents until politics is an endemic to the macro-practitioner’s vocabulary as counter-transference is to the clinician’s (Mizrahi, 1993).

 
During the 1990s schools of social work saw an increase in the number of applicants of returning students. These students have chosen to return to the academic setting often after working in the field following completion of an undergraduate degree. The students may be more mature, possibly have more experiences, and typically manage multiple priorities such as family, work, school, and hobbies.  These students are often more motivated; however, have more difficulty pursuing their goal of a graduate degree due to other obligations. As these students became more populous in graduate programs there became a need to adapt the course offerings and sequencing, to separate employment from field experience, and to alter timelines for completing the degree to accommodate the changing needs of students. These changes have made acquiring a graduate degree more attainable for the returning, oftentimes older student without abandoning the student’s family responsibilities (Schneck, Grossman, & Glassman, 1991).


In 1974 approximately 47 percent of the MSW students who were enrolled in full-time programs were twenty five years of age and younger. In 1991 that figure dropped to thirty two percent. However, by the year 2000 the trend began to reverse when the figure of students age twenty five years and younger rose to forty percent (CSWE, 2008).


We are now fully engaged in the twenty first century and must adapt to the ever changing face of social work issues. According to the National Association of Social Workers Code of Ethics, “Social workers should obtain education about and seek to understand the nature of social diversity and oppression with respect to race, ethnicity, national origin, color, sex, sexual orientation, age, marital status, political belief, religion, and mental or physical disability” (NASW, 2000, pg 9).


These changes in growth and other demographics within the field of social work have occurred over the course of several decades. It can be theorized that changes are also present in the social work master’s theses and research projects. This research project will analyze the trends of social work theses and research projects completed by students of the Master of Social Work program at California State University, Sacramento, from 1997 through 2007.

California State University, Sacramento Division of Social Work applied for accreditation with the Council on Social Work Education in 1965 and was approved for accreditation in 1966. At that time the focus of the curriculum was on “establishing and maintaining a meaningful link between all areas of social work practice with major emphasis upon the responsibility for contributing to social work knowledge” (Baker & Wilcox, 1969, p. 26).  Accredited schools of social work must apply for reaccreditation every eight years or sooner depending upon the conditions or provisions of past accreditation. The field of social work education experiences frequently change as the focus of social work in society also change. The preamble to the Education Policy and Accreditation Standards (EPAS) states that “social work education combines scientific inquiry with the teaching of professional skills to provide effective and ethical social work services” (Council on Social Work Education, 2004, pg. 32). The EPAS promotes the academic excellence of the accredited social work programs and sets specific, basic requirements of the programs in regard to the content of the curriculum and educational context to ensure that the students are being prepared for professional social work. Each accredited program develops individual focus areas that are relevant to its mission, goals, and objectives (Council on Social Work Education, 2004).

California State University


The California State University college system is comprised of twenty-three campuses. Of these, twelve campuses offer a master of social work degree. They are California State University Bakersfield, California State University Chico, California State University Fresno, California State University Hayward, California State University Long Beach, California State University Los Angeles, California State University Sacramento, California State University San Bernardino, California University State Stanislaus, Humboldt State University, San Diego State University, and San Jose State University (Master Plan, 2004).   All campuses require the graduate student to complete a culminating experience as a partial requirement for graduation.  Since 2004, six additional campuses now offer the masters of social work degree.  As of 2009, a total of eighteen California State Universities offers a Master’s degree in Social Work.     

 
California State University, Fullerton provides it students with the choice of a thesis or project, and a Community Project (CSU Fullerton Catalog, 2008). Students choosing to complete the community project, must do so individually, and then present the project in a public forum.

 
Of the remaining campuses that offer the Master of Social Work degree, all offer a thesis or project; however, some have requirements that go beyond the submission of a completed thesis or project.


California State University, Dominguez Hills, in addition to the completed thesis or project, requires students to pass a comprehensive examination. (CSU Dominguez Hills Catalog, 2008). Graduate social work students attending California State University, Los Angeles, are required to complete the thesis or project with the additional requirement of a poster board presentation and an oral examination (CSU Los Angeles Catalog, 2008). A requirement of the master of social work program at California State University, San Jose, is that the graduate student must defend their thesis or project before a thesis/project committee (CSU San Jose Catalog, 2008).


As graduate students at California State University, Sacramento, these researchers have spoken with many colleagues who are working towards completion of the thesis or project trying to make the May 2010 submission deadline. It is interesting to note that many have shared that the added pressure to complete a culminating experience, such as a thesis, has increased stress levels of the students and some wonder if they will complete the project on time.


The option of completing the thesis or project after the final semester of class work is often not a viable option for some students.  Following the completion of school, many students will be seeking full time employment in the profession of social work. Those with completed class work, but without a degree because of having not completed the thesis, will also be employed, even if not in a master level social work position. With the responsibilities of a new employment position and the stress of working in the field of social work, it can be concluded that the employee will have less time to allocate towards completion of a thesis than previously as a full-time student.  


With this information, some universities are reevaluating the effectiveness and benefits of requiring graduate students to submit a thesis or project.  In the near future, there may be alternatives to the thesis for the Master’s degree in Social Work.  

Value of a Culminating Experience

“The goal of social work education is to increase the knowledge of students about human behavior, social policy, practice methods, and research” (Kirk & Rosenblatt, p. 34). To attain this goal universities require a culminating experience as a degree requirement. The culminating experience is a requirement for earning a Master of Social Work degree at California State University, Sacramento. Many students have questioned the value of a thesis or project, as some feel that the thesis is a project that has such limitations that the research completed does not contribute to the value of an education. For others, the thesis or project presents as a time consuming assignment that does not provide the student with experience that will be used in the profession following graduation. The information presented below attempts to answer the these questions:
1) Does the thesis or research project provide students of social work with a learning experience that is applicable to a future career in social work? And 2) Is the thesis or research project an appropriate measurement of the social work student’s learning and competence? 

 “The prevalence of the use and initiation of quality research projects among social work practitioners and educators is still lacking” (Pardeck & Yuen, 2006, p. 90). As a result, research projects completed and published by MSW level professionals “remains a novelty” (Stoesz, 1997, p. 370).


The purpose of completing a thesis is to provide the student with an opportunity to show his or her professional and personal ability to apply the experience gained from field experience in the profession and integrate this with the studies learned during the course of the graduate education.   In addition to that, it should contribute knowledge to the field of social work (Issac, 1998).    

“In an age of accountability, the extend to which social work, or any profession, uses the tools and results of research in shaping its practices can be expected to have a profound impact on the profession’s growth and development.” (Briar, 1981, p. 10)
“Prior to 1968, research requirements were a major feature of master’s-level social work education, as reflected in the Council on Social Work Education’s accreditation standard that required the completion of a thesis or group research project as a prerequisite for graduation. Despite this curricular emphasis on research, evidence began to accumulate in the 1960s that, after graduation, social work practitioners tended to ignore research in their practice. Concerns over this phenomenon coincided with the tone of the times, calling for more relevance in education. Students clamored for the reduction of curricular requirements that did not appear to have immediate applicability to practice. Research was one such area. Moreover, the thesis or project requirement often delayed their graduation” (Rubin & Zimbalist, 1981, p. 12).

In 1968, the Council on Social Work Education dropped the thesis or group research project from its accreditation standards. The Curriculum Policy Statement was then revised in 1969 when the CSWE relaxed general expectations regarding research. This decision was made thinking that students would be more likely to see the applicability of research to practice and, thus, enhance students’ learning and attitudes about research. The rationale for this revision was that by reducing the requirements for research, universities would then produce greater curriculum experimentation and innovation. Ultimately, it was believed that research would be integrated into other curriculum areas (Rubin & Zimbalist 1981).


The impact of this change in the requirements was learned in a 1972 survey of all MSW programs. The survey found that most schools no longer required experience with a research project and most required only one or two research courses (Rubin & Zimbalist 1981). The change also had a negative impact on graduates seeking employment in the profession. It was learned that agencies looking to hire MSW graduates expected hew hires to contribute to the agency’s internal evaluation activities. They were expected to have knowledge of supplying and interpreting data associated with the service delivery of the agency (Rubin & Zimbalist 1981).


A second survey was conducted in 1978-79 asking each school what provisions had been made to incorporate the research content into other areas of the curriculum. This was the original intent of the decision to remove research from the curriculum policy. The survey showed that almost half of the 78 schools that responded reported that no provisions had been made (Rubin & Zimbalist 1981).


Advocates of maintaining research as a curriculum requirement point to the need for MSW graduates to have a basic knowledge of research methods. Even in an agency where the social worker is not expected to conduct research or similar activities, it is generally an expectation that the social worker is able to read and interpret research results. Without this ability, little benefit will be reaped by practitioners so that current research findings can be integrated into direct practice (Rubin & Zimbalist 1981).


Graduate students enrolled at California State University, Sacramento, are presented with a choice of three general requirements for a master’s degree. These choices include A) the completion of a thesis; B) the completion of a creative, curriculum or research project; and C) the completion of a comprehensive examination (CSU Sacramento, 2006). “Getting faculty to agree to curriculum changes is rarely, and the barriers just enumerated are likely to make it particularly difficult to achieve an integration of practice and research curricula” (Rubin 1991, p. 23).
Culminating Experience as a Measurement of Success

Universities and colleges in the United States have the distinguishing feature of having a desire to measure students’ competence with a common assessment tool. Competency is defined as “a combination of skills, abilities, and knowledge needed to perform a specific task” (US Department of Education, 2001, pg. 1). It is well known that nearly every student, faculty, and institution, is assessed in some form or another. Often these assessments result have a direct result on the future financial funding for academic programs. Students are now included in the known group of assessors as they are asked to provide end-of-the-year assessments of their professors and the classes they have completed (Astin, 1991). Someone with little knowledge of the academic setting may come to the conclusion that a student’s success and competence is measured by just a few outcomes that are deemed important. One of these is the grade point average. One can assess that the traditional assessment practices of the American higher learning institutions do not adequately reflect the multidimensionality of the students’ levels of competencies.

In some fields, employers are beginning to focus more on what job applicants are able to show as their skill and abilities, while other fields focus on diplomas and degrees. There was an assumption in the early to mid 1980s that social workers with or without a degree were equally qualified and competent to assess risk of child abuse. This assumption led to many child deaths (Andrews, et. al, 1998). Failures of the Child Protective Services system were the focus of the California Competency-Based Child Welfare Curriculum Project Report of the Curriculum Subcommittee of the California Social Work Education Center. In the report published in 1992 it was determined that workers poorly trained in child welfare practice also committed serious practice errors (Clark & Grossman, 1992).  
Colleges and universities have started demonstrating their responsiveness to the needs of society to produce graduates that have attained the level of competence required to compete for employment. This response is that competency testing has become more prevalent and shows a move toward performance-based models in the human resources field. This more corresponds to a focus on learning outcomes rather than on time spent in study or “seat time” (Paulson, 2001). This focus is on “what people need to do with what they learn, not on the acquisition of skill or knowledge” (Paulson, 2001, pg. 42).


Currently the Division of Social Work at California State University, Sacramento, uses traditional methods for assessing students’ competence. This is limited to course grades, or overall grade point average. While the field of social work education is slowing moving towards developing measurable outcomes, CSU, Sacramento continues to rely on the culminating experience, usually a thesis or research project, to assess students’ ability to integrate the entire curriculum, in terms of theory or skill, for their future career in social work (Andrews, et al, 1998).


The current requirement for earning a Master of Social Work degree from California State University, Sacramento, is to complete the required course work with a minimum grade point average of 3.0, demonstrate a level of writing proficiency, and complete a culminating experience (CSUS Catalog, 2006).


The Council on Social Work Education places importance in evaluating a student’s application of critical thinking skills, use of self, acting within professional values, and understanding oppression. However, these are not measureable skills. A multifaceted system of judgment would appear to be the best way to assess the competency of graduate students of social work in these areas. To change the traditional ways of measuring a student’s competency requires new and innovative processes. Any new approach to show a student’s competence must include the fundamentals of measurement, such as “validity and reliability, feasibility of data collection and maintenance, and effective ways to analyze and report results” (Bers, 2001, pg. 29).


The master’s degree program usually consists of some type of comprehensive exam, a thesis or research project, or both (Isaac, 1998).

A thesis is expected to be an original piece of work that contributes to knowledge (Peters, 1992).  As such, it should do at least one of the following: identify new information or principles, recognize new relationships, present new questions of previously existing truths or assumptions, provide new insights into phenomena that was previously not fully understood, or present interpretations of previously known facts that challenges one’s perception of the world (Peters, 1992). The thesis is a formally written product of a systematic study of a significant problem (MSW Handbook, 2008); however, the findings do not have to be earthshaking (Peters, 1992).  


The second option is a research project.  This is a written report that includes the originality, importance, objective, methodology, conclusion, recommendation, and a bibliography such as a video, manual, case study, etc. (MSW Handbook, 2008).  


Graduate students of social work who are enrolled at California State University, Sacramento, are encouraged to choose one of the first two options. The third option is the comprehensive examination.  According to the MSW Handbook (2008) and Peters (1992), this consists of a committee of three to four members who will test the students to determine whether the students have adequate knowledge of the field of social work to become a graduate.  How difficult or relatively easy the comprehensive exam is depends upon the school and program.  It can be in a written or oral form (Peters, 1992). 


The graduate student is required to complete a thesis in their second year of the master’s program.  However, if the graduate student is not able to complete the thesis or project within this time frame, the students still have within seven years to complete it. The clock begins ticking at the time the student begins his or her graduate education. Therefore, a student who completes the required course work in two years will then have an additional five years following the completion of classes to submit the thesis or project. History has shown that some students, who successfully complete all other requirements for a master of social work degree, fail to ever complete the thesis or project. Some of these students are fully engaged in the profession of social work and have made significant contributions to the field; however, the lack of completion of just one requirement, the thesis or project, has prevented some from advancing in the profession that so welcomes their expertise.


During the course of these researchers’ educational careers at California State University, Sacramento, the university has undergone a reaccreditation from the Council of Social Work Education. Throughout this process of reaccreditation, it was shared with the current master students that the Division is considering changing future graduation requirements. One of these changes is to offer additional options to fulfill the requirement of a culminating experience.
Alternatives to the Thesis or Research Project

It is strongly recommended by the Council of Graduate Schools that a culminating or capstone experience is included in the curriculum for all master’s degree programs (Council of Graduate Schools, 1996). This requirement can be met in the form of a thesis or research project, a comprehensive examination, or a series of specific courses or seminars. A large quantity of literature available to assist graduate students to complete a thesis supports the theory that completion of a thesis is often stated as a barrier that students face during graduate school. (Andrews, et al, 1998; Rossman, 1995; Glasser, 1993).
“When you choose to do a thesis or a project, you have the opportunity to demonstrate an ability to investigate and analyze a problem and show that you are able to write clearly and logically. Your completed work will be permanent evidence of your scholarly ability” (The Guide to Graduate Studies, 1995, pg.  6). It has been argued that the thesis or research project does not meet the objective of a culminating experience for professional social work practice because it does not demonstrate a student’s competence in theory and skill (Andrews, et al, 1998). Master of Social Work students can be offered alternatives to the traditional thesis or research project as a culminating experience. These options can provide the student with the opportunity to select a process or project that will best demonstrate the student’s competency in social work practice.

The Comprehensive Examination.  Many graduate programs have a comprehensive examination. This is usually taken during the last semester of coursework or immediately after the coursework is completed. The comprehensive examination is designed to demonstrate the student’s competency, or mastery, of the program of study (Rossman, 1995). The written examination is graded by a committee of members and is read blind; meaning that the student name is not known to the committee members when the examinations are graded.


The comprehensive examination may be individually developed or standardized. The examination that is individually developed reflects the unique program of study. Typically the committee chairperson will accept questions submitted by the committee members, add in his or her own questions, and then produce the final product (Rossman, 1995).


The standardized examination consists of questions drawn from a collection of questions developed over the course of several years. This practice provides the university with the opportunity of providing a different examination each year without the need to begin each examination from scratch. The written examination may last anywhere from two hours to two days for students to complete. The dates are scheduled in advance and all students are provided with the same examination questions. This system of standardized testing ensures that no one student has an advantage over other students (Rossman, 1995).

Some universities follow the comprehensive examination with an oral examination. This additional examination provides the student with an opportunity to more fully demonstrate to the committee his or her competency. The primary purpose of the oral examination is for the student to be provided an opportunity to elaborate on what has been written, or to provide an explanation of a point or statement that may not be clear (Rossman, 1995).

The above mentioned alternatives to the thesis or research project, the comprehensive or oral examinations, are currently listed as one of three options for the completion of the requirement of a culminating experience in the master of social work program at California State University, Sacramento. However, as mentioned earlier, are these adequate measures of social work competence? It can be argued that the culminating experience, in the form of a thesis, research project, or comprehensive examination, may not adequately measure the competency level of the social work student, nor provide an accurate example of the climax of a student’s education (Andrews, et al, 1998).


Graduate students devote a considerable amount of time during their studies to the completion of a thesis or studying for a comprehensive examination. One can argue that for students of social work, this time would be better spent on a project that provides additional learning or perfecting of a skill that is directly applicable to the professional field.

Student Portfolio.  A student portfolio is a completed manuscript, or document, that demonstrates to the reader how well the student has integrated theory and skill from all areas of course work completed. “The student portfolio provides the student with the opportunity to continually reorganize, reconstruct, and transform his or her learning” (Andrews, et al, 1998, pg 12). 


Andrews, Chealander, Martin, McDonald, and Tsurimaki (1998) present several models of portfolios to be used as a culminating experience. Three models that meet the criteria for a culminating experience for graduate students of social work have been chosen for discussion here.


The Authentic Domain Portfolio focuses exclusively on the graduate student’s internship during graduate school (Andrews, et al, 1998). The student draws on the coursework completed, theory learned and skills acquired, for the completion of this project. For the purposes of the Authentic Domain Portfolio the student presents his or her internalization and integration of theory and practice. The finished product provides the basis for evaluating the student’s base knowledge that shaped his or her experiences in the internship.


The Concurrent Evaluation Portfolio differs significantly from the Authentic Domain Portfolio in that this is an accumulation of the student’s completed work throughout the graduate program (Andrews, et al, 1998). The student will assess his or her own completed assignments and projects, as well as work completed during internships, that he or she feels best demonstrates competency or mastery in the required areas of social work (Glasser, 1993). Examples of work that a student may choose to include in a Concurrent Evaluation Portfolio include case analysis, research projects, psychosocial assessments, case plans, or safety or intervention plans utilized with a client.


The Career Development Portfolio is very client specific in the areas presented by the student in his or her portfolio (Andrews, et al, 1998). This portfolio will consist of the student’s resume, past evaluations from field instructors, and examples of completed work done in the field. The Career Development Portfolio provides the student with an opportunity to selectively “display skills and specific competencies they have mastered” (Andrews, et al, 1998, pg. 36).


A final portfolio presented here is the Department-Defined, or Guided, Portfolio. This is different from those mentioned above as it is very structured with set parameters developed by the Division of Social Work. This portfolio would demonstrate the student’s achievements by displaying a sample of the student’s work while in graduate school. The finished Guided Portfolio also demonstrates the student’s ability to “collect, organize and assemble the artifacts” and present them in a way that best demonstrates competency in social work (Andrews, et al., 1998, pg. 30).

Biopsychosocialspiritual Assessment.  The portfolio is a look at the student’s own experiences and acquisition of theory and skill. In contrast, an alternative suggestion for fulfilling the requirement of a culminating experience is the completion and presentation of a Biopsychosocialspiritual Assessment.


The biopsychosocialspiritual model is a useful framework for understanding the role of social work in today’s society and, especially, in the field of medicine. As managed care continues to dominate the health care practices in the United States, more emphasis is being placed on treating the whole person. The biopsychosocialspiritual assessment of the client provides the social worker with a process by which to gather facts. This process then enables the treatment team to establish treatment plans (Cooper & Lesser, 2008). As social work continues to show greater integration in all areas of health care, the biopsychosocialspiritual (BPSS) assessment is becoming a standard tool for assessing clients (Cooper & Lesser, 2008).

There are multiple examples of BPSS Assessments available to the social work student and many are designed to target a specific population of clientel. (Cooper & Lesser, 2008).


A BPSS Assessment could be an alternative to the thesis for completing the requirement of a culminating experience in graduate programs of social work. Prior to graduation, master of social worker students are required to participate in an internship. This experience often places students working in front line social work with direct client services. The completion of a BPSS Assessment of a client as a culminating experience is a measurable test of the client’s skills and acquired knowledge in a variety of social work theories and practices.

Demographics of CSU, Sacramento Student Population


The requirement of a culminating experience to receive a master’s degree of social work provides an opportunity for personal growth and professional development of each student. As the years progress the Social Work theses submitted at California State University, Sacramento have experienced changes in the style, content, and subjects presented by its students; however, there has been little research completed to determine what these exact changes are. What we do know is that “graduate students differ from undergraduate students in many ways. Graduate students are older, they are familiar with higher education and their own discipline, they usually have experience working, and they often have many adult and family responsibilities” (Baird, 1993, pg. 3).

A review of available statistics indicates a change in the demographics of the student population at California State University, Sacramento in the graduate division of social work during the years of 1997 to 2007 (Demographics, 1997). These changes appear consistent with the statistics reported by the Council of Social Work Education in regard to student populations showing an increase in male students, minorities, and older students.

According to the Council of Social Work Education (2008), as of June 2007 there were 191 MSW degree accredited programs in the United States.  In the school year 2002-2003, a total of 14,482 students were awarded their Master’s degree in Social Work.  Thirteen percent were male and eighty seven percent were female (CSWE, 2005).     

 An increase in Hispanic and Asian or Pacific Islander students increased the proportion of minority students from fifteen percent in 1976 to thirty one percent in 2005 (Snyder, 2008).  Students over the age of twenty five years increased by eighteen percent between 1990 and 2005 (Snyder, 2008).

The general population of Sacramento County is quite diverse in terms race and demographics indicate that that diversity continues to grow. Sacramento County had 76.5% Caucasian citizens in 1997 compared to 58.9% in 2007. The Hispanic population of Sacramento grew from 14.5% to 19.2% and Asian or Pacific Islander citizens increased 1.5% to make up 13.7% of the 2007 population. By contrast, the population of African American citizens remained fairly constant, increasing just 0.1% from 1997 to 2007 (Demographics (2007).  These changing demographics of Sacramento indicate that the Caucasian people are becoming the minority.  As the characteristics of the region changed, so has the student population at California State University, Sacramento.            

With the changing faces of Sacramento citizens and CSU, Sacramento students, changes have also occurred within the division of social work. The role of the thesis or research project continues to be a topic of discussion for graduate students and professors alike. This research project will examine the measurable changes in social work theses and projects at California State University, Sacramento, during the years of 1997 through 2007, and analyze the significance of these changes as they relate to the ever evolving field of social work education.

Chapter 3

METHODOLOGY
Introduction

The purpose of this chapter is to inform the reader of the methods utilized by the researchers to gather, analyze, and interpret, data collected to address the study’s research question. The following discussion describes the processes used to identify the common characteristics found in social work theses shelved at California State University, Sacramento. From this data, the researchers will describe how these characteristics differ over the span of the decade over the turn of the twenty-first century. Specifically, this study compares the first five years of 1997 through 2001, to the last five years of 2003 through 2007. 

Study Design


This qualitative, descriptive research project is exploratory in nature and its purpose is to identify the common characteristics and differences of social work theses submitted to California State University, Sacramento, in partial satisfaction of the requirements for the degree of Master of Social Work, between the years of 1997 and 2007. The research is defined as qualitative because it is more nonstatistical and exploratory. A qualitative researcher “typically explores data applying one classification scheme after another, before settling on that scheme (or schemes) that in their view resonates best with the data.”(Roberts, 1997, p. 2). An exploratory design was chosen for this study because the researchers found no prior studies that identified common or different characteristics among theses. An exploratory design is the best decision when a “new topic is being researched or when the subject of study is relatively new and unstudied” (Rubin & Babbie, 1989, p.86).


This study utilized secondary data that consisted of theses and projects shelved at the library at California State University, Sacramento. The researchers found no available data collection tool that met the needs of this research and, therefore, created an original one (see Appendix A). The theses are available for loan from the library; therefore, the data collection took place at both the California State University, Sacramento, library, and in each researchers’ private residence. The data collection consisted of reviewing the physical copy of the theses when available. The researchers found one thesis to be available only in the form of microfiche, and eleven other theses were identified as missing or on loan to another student and not available for review. The data of these twelve theses were collected by viewing the microfiche available in the Media Center of the library at California State University, Sacramento.

The goal of this research project is not to provide statistical information that may or may not be representative of all social work theses at California State University, Sacramento. The intended goal of this research is to identify the characteristics that have evolved and reshaped the theses or project experience. It is the hope of the researchers that the findings of this study will assist the Division of Social Work at California State University, Sacramento, in the current reconsideration of including the thesis or project as an option for a culminating experience as partial completion of the Master of Social Work degree.
Study Subjects

This research study relied on secondary data collected from social work theses and projects and used for content analysis; therefore, there were no human subjects. One hundred and four theses or projects were analyzed for this research study. The researchers chose to analyze theses and projects shelved from 1997 through 2007. This time period was chosen because it included the latest theses shelved in 2007 at the time the research design was chosen. The study was limited to this time period because of the time constraints of completing this research study. Letters of informed consent were not needed as there were no human subjects and all data collected is available for review to the general public.

Sampling Method

The researchers chose to use a stratified random sample of every thirteenth social work thesis or research project shelved at California State University, Sacramento, from 1997 through 2007. This sampling method was selected for use because of the research study’s purpose of identifying common or different characteristics of theses or projects during a specific time period.


The researchers identified 1336 social work theses or projects as subjects for this study. It was then decided that ten percent of these would be an appropriate cross sectional representative sample. The researchers then selected every thirteenth thesis or project from the list of theses and projects that was pre-sorted according to year of being shelved at the California State University, Sacramento library.

Variables


The primary source of data consisted of one hundred and four theses or projects shelved in the library at California State University, Sacramento, from 1997 through 2007. These one hundred and four theses and projects were reviewed in an attempt to identify the common characteristics, or variables, found in social work theses shelved at California State University, Sacramento. The variables identified included, but was not limited to, the year of completion, whether the record was a thesis or project, theoretical framework, qualitative or quantitative data, number of variables, number of pages in each chapter, number of references cited, and number of internet references.
Instrumentation


The researchers utilized a data collection tool, or codebook, developed by the researchers for this specific research study. A sample of this tool is provided in Appendix A. The codebook consisted of a column of the identified variables with ample room for the researchers to handwrite each data as it was collected. Each thesis or project included in this research was reviewed and the data collected then coded as necessary for entry into the computerized statistical program. 

Procedures


The sample size of this study consisted of one hundred and four social work theses or projects shelved at California State University, Sacramento from 1997 through 2007. The researchers reviewed each thesis or project using the data collection tool designed for this research study to identify common or different characteristics. Once all one hundred and four theses or projects were reviewed using this tool, the data for each variable was entered into a spreadsheet using Microsoft Excel 2000, Home Office Version. 


Data tables were created using SPSS with the variables identified above. The records were sorted into “early” and “late” years identified as 1997-2001 and 2003-2007. Forty six records fell into “early years” and forty eight records fell into “late years.” This resulted in an exclusion of ten records in the year 2002 which is excluded from the original data set of one hundred and four records. The variables were then grouped into three categories.  The methodology used to determine the range for each group was determined by number of records. The records were distributed into each group as evenly as possible without splitting records with the same value.

Data Analysis


During data analysis the researchers utilized a process known as “open coding.” Open coding is defined as “the process of breaking down, examining, comparing, conceptualizing, and categorizing data” (Strauss & Corbin, 1990, p. 61). The researchers identified common and different characteristics between the theses or projects.


This research was analyzed using the student version of SPSS software. Analysis conducted included frequency distribution, cross tabulation, t-test, and chi-square analysis.  Descriptive statistics were used to analyze each variable. The frequency distribution showed how the variables were represented for each year of the study. Chi-square and t-tests were used to compare means of the variables from the Early Years with the Later Years. The chi-square was used to identify statistically significant relationships between the variables and the year of completion. The t-test uses the p-value to show the level of statistical significance between the two groups of years. 
Protection of Human Subjects


An application for human subjects review was submitted to the Division of Social Work, Committee for the Protection of Human Subjects, California State University, Sacramento, in April of 2009. On April 15, 2009, the committee approved the application and gave the research study “exempt” status with approval number 08-09-124. The exempt status was based on the determination that there was no level of risk to human subjects, as no human subjects were to be used (see Appendix B). This research study relied on collection and analysis of secondary data without human subject participation. The secondary data consisted of the social work theses and projects shelved at California State University, Sacramento from 1997 through 2007.


There was no need for the researchers to provide for the privacy or safety of personal information because the theses and projects are available for public viewing in the lower level of the California State University, Sacramento library.

Summary


This research study was a qualitative, exploratory descriptive study to identify common and different characteristics of social work theses and projects shelved at California State University, Sacramento, from 1997 through 2007. The data for this research study was collected from reviewing social work theses and projects. A data collection tool was developed by the researchers to gather the characteristics being analyzed. The researchers utilized the computer software program SPSS for computerized analysis of the collected data.

Chapter 4

RESULTS
Introduction

This chapter presents an analysis of the findings compiled in this qualitative exploratory research project. One hundred and four theses and research projects were reviewed using a data collection tool designed and created by the researchers (see Appendix A). The data represented is a descriptive statistical picture of shelved social work theses and research projects completed at California State University, Sacramento during the years of 1997 through 2007. Tables 1 through 5 are presented on the following pages and each displays the frequency distribution statistics for individual variables.

Demographics

Table 1  
Frequency of Year of Completion

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1997
	9
	8.7
	8.7
	8.7

	1998
	9
	8.7
	8.7
	17.4

	1999
	8
	7.7
	7.7
	25.1

	2000
	12
	11.4
	11.4
	36.5

	2001
	8
	7.7
	7.7
	44.2

	2002
	10
	9.5
	9.5
	53.7

	2003
	11
	10.6
	10.6
	64.3

	2004
	11
	10.6
	10.6
	74.9

	2005
	9
	8.7
	8.7
	83.6

	2006
	8
	7.7
	7.7
	91.3

	2007
	9
	8.7
	8.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 1 illustrates the distribution of the sample over the years of the research project of 1997 through 2007. The sample included 9 (8.7%) from 1997, 9 (8.7%) from 1998, 8 (7.7%) from 1999, 12 (11.5%) from 2000, 8 (7.7%) from 2001, 10 (9.6%) from 2002, 11 (10.6%) from 2003, 11 (10.6%) from 2004, 9 (8.7%) from 2005, 8 (7.7%) from 2006, and 9 (8.7%) from 2007. The distribution of the sample of the research years was fairly even with the largest concentration being in the years 2000, 2003, and 2004.
Table 2                         Frequency of Thesis or Research Project

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Thesis
	8
	7.7
	7.7
	7.7

	Project
	96
	92.3
	92.3
	100.0

	Total
	104
	100.0
	100.0
	


Table 2 illustrates the distribution of thesis versus research project. The data shows a disproportionate representation of research projects (92.3%) versus the traditional thesis (7.7%).
Table 3                         Frequency of Author’s Gender

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Male
	18
	17.3
	17.3
	17.3

	Female
	86
	82.7
	82.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 3 illustrates the distribution of the gender of the theses or research project’s author. Those projects that were authored by two or more students are represented by the gender of the author listed first in the manuscript. The total sample size is 104. The sample included 18 male authors (17.3%) and 86 female authors (82.7%).
Table 4                  Frequency of Individual or Group Author

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Individual
	81
	77.9
	77.9
	77.9

	Group
	23
	22.1
	22.1
	100.0

	Total
	104
	100.0
	100.0
	


Table 4 illustrates the theses or research projects that were completed by an individual or by a group of two or more students. 77.9% were completed by an individual and 22.1% were completed by more than one student.
Table 5                         Frequency of Advisor
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Alameda-Lawson, Tania
	3
	2.9
	2.9
	2.9

	Allen, Kate
	2
	1.9
	1.9
	4.8

	Anderson, Joe
	2
	1.9
	1.9
	6.7

	Antonyappan, Jude
	4
	3.8
	3.8
	10.6

	Bankhead,Teiahsha
	2
	1.9
	1.9
	12.5

	Barranti, Chrystal
	5
	4.8
	4.8
	17.3

	Bein, Andrew
	4
	3.8
	3.8
	21.2

	Boltz, Ron
	10
	9.6
	9.6
	30.8

	Burris, Joyce
	3
	2.9
	2.9
	33.7

	Carter, Robin
	1
	1.0
	1.0
	34.6

	Coney, John
	4
	3.8
	3.8
	38.5

	Cooper, Lynn
	9
	8.7
	8.7
	47.1

	Demetral, David
	8
	7.7
	7.7
	54.8

	Dinis, Maria
	2
	1.9
	1.9
	56.7

	Dubray, Wynne
	2
	1.9
	1.9
	58.7

	Eggman, Susan
	5
	4.8
	4.8
	63.5

	Erlich, John
	12
	11.5
	11.5
	75.0

	Fransham, Carl
	1
	1.0
	1.0
	76.0

	Hamilton, Gilbert
	5
	4.8
	4.8
	80.8

	Kennedy, Robin
	4
	3.8
	3.8
	84.6

	Lee, Serge
	2
	1.9
	1.9
	86.5

	Nylund, David
	1
	1.0
	1.0
	87.5

	O’Keefe, Maura
	1
	1.0
	1.0
	88.5

	Platt, Anthony
	4
	3.8
	3.8
	92.3

	Taylor, Susan
	2
	1.9
	1.9
	94.2

	Torres, Santos
	1
	1.0
	1.0
	95.2

	Yuen, Francis
	5
	4.8
	4.8
	100.0

	Total
	104
	100.0
	100.0
	


Table 5 provides the frequency distribution of the number of theses or projects supervised by each professor in our sample. Only the committee chair of record is listed in this table when there was more than one professor listed on the thesis. The representation is fairly evenly distributed with the exception of a large concentration (37.5%) assigned to professors John Erlich (11.5%), Ron Boltz (9.6%),  Lynn Cooper (8.7%), and David Demetrol (7.7%). The remaining 62.5% are divided among 23 social work professors. These are 4.8% each for professors Susan Eggman, Gilbert Hamilton, and Francis Yuen;  3.8% each for professors Jude Antonyappan, Chrystal Barranti, John Coney, Robin Kennedy, and Tony Platt; 2.9% for professors Tania Alameda-Lawson, Andy Bein, and Joyce Burris; 1.9% each for professors Kate Allen, Joe Anderson, Teiahsha Bankhead, Marie Dinis, Wynne Dubray, Serge Lee and Susan Taylor; and 1.0% each for professors Robin Carter, Carl Fransham, David Nylund, Maura O’Keefe, and Santos Torres.

Content

Tables 6 through 9 describe the content and length of the thesis or research project in terms of what optional illustrations are included and the number of pages.
Table 6             Frequency of Acknowledgments or Dedications

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	86
	82.7
	82.7
	82.7

	No
	18
	17.3
	17.3
	100.0

	Total
	104
	100.0
	100.0
	


Students have the option of including 1) a page showing acknowledgements to those who have assisted in their project or education, and 2) a page of dedication. Table 6 shows that a majority of the students do choose to include a page of acknowledgement or dedication (83%), while 23% choose not to include these pages.
Table 7               Frequency of Figures, Tables, Graphs Used

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	66
	63.5
	63.5
	63.5

	No
	38
	36.5
	36.5
	100.0

	Total
	104
	100.0
	100.0
	


Theses and research projects vary in their design. Some students used tables, figures, or graphs to illustrate the research in its presentation to the reader. Table 7 illustrates this distribution of 63% of the manuscripts including tables, figures, or graphs, while 35% did not include these. 

Table 8                Frequency of Oversized Materials Used

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	No
	104
	100.0
	100.0
	100.0

	Total
	104
	100.0
	100.0
	


Table 8 illustrates that oversized materials were not used in this sample of the research projects.
Table 9                  Frequency of Photographs Included

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	7
	6.7
	6.7
	6.7

	No
	97
	93.3
	93.3
	100.0

	Total
	104
	100.0
	100.0
	


Table 9 illustrates that photos were included in 6.7% of the theses and research projects samples while 93.3% did not include photos.

Stem and Leaf plots were used to identify extreme outliers for the variables that identified the number of pages for the total project and each chapter of the thesis or project; however, the researchers chose not to exclude these outliers, therefore, no data records have been excluded from the analysis. Each variable in this analysis was grouped into three discrete categories. This was accomplished by dividing the range by three and recoding the original variable in a new variable. The inclusion of the outliers resulted in an uneven distribution of records with some categories having no records.

On the following pages the researchers present three tables for each variable of study followed by the results of the univariable chi-square and bivariate independent sample t-test. The first table shows the mean, median, range, minimum, and maximum figures for all data in the identified section. The second table shows the distribution frequency of the new variables after the data was grouped into categories. The categories were selected by dividing the range of data so that approximately one third of the data fell into each of the three categories. The need to create three categories was so that the researchers would have a vehicle by which to perform the chi-square test. The third table provides the statistical data for the project sections for the early years of 1997 to 2001 and for the Later Years of 2003 to 2007. Finally, the researchers present the chi-square test of the significant differences between the identified groups.
The one hundred and four records were sorted into Early, Middle, and Late Years. These were identified as those records from the years of 1997 through 2001(Early Years) and those records from 2003 through 2007 (Later Years). Records from the year 2002 were identified as the Middle Year and were excluded from further analysis. The exclusion of one calendar year of records (2002) allowed for an equal number of years at each end of the research period for comparison and analysis. Table 10 below illustrates this division of records with 46 per cent of the records falling in the Early Years of 1997-2001 and 48 per cent falling in the Later Years of 2003-2007. Ten records are from the year 2002 (Middle Year) and are excluded from further analysis, as this research provides a comparison of the records in the Early and Late Years.

Table 10         Frequency of Early or Later Years of Completion
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1997-2001
	46
	44.2
	44.2
	44.2

	2002
	10
	9.6
	9.6
	53.8

	2003-2007
	48
	46.2
	46.2
	100.0

	Total
	104
	100.0
	100.0
	


Analysis of Total Pages of the Thesis or Research Project
Table 11    Descriptive Statistics of Total Pages of the Thesis or Research Project

	
	Valid
	104

	
	Missing
	0

	Mean
	
	86.67

	Median
	
	82.00

	Std. Deviation
	
	31.953

	Range
	
	196

	Minimum
	
	46

	Maximum
	
	242



Table 11 shows the statistics for the total pages for all records.  The record representing the shortest thesis showed forty six pages and the record representing the longest thesis indicated that it was 242 pages in length as represented by a range of 196 pages.  The mean is 86.67 pages with a standard deviation of 31.953. 
                Table 12     Frequency of Total Pages of the Thesis or Research Project

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	46-71 Pages
	35
	33.7
	33.7
	33.7

	72-90 Pages
	34
	32.7
	32.7
	66.3

	91-242 Pages
	35
	33.7
	33.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 12 shows the division of records into three categories of total pages for the thesis or project. Of the one hundred and four records, thirty five had 46-71 pages, thirty four had 72-90 pages, and thirty five records had a total of 91-242 pages.
Table 13     Comparative Frequency of Total Pages of the Thesis or Research   

                     Project by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	46
	242
	196
	86.02
	70.50
	42.510

	2003-2007
	48
	50
	143
	93
	88.33
	86.00
	21.389

	Total
	94
	46
	242
	196
	87.20
	82.00
	33.271



Table 13 is a comparison of frequencies of the total number of pages for the Early and Late Years. All five records identified as extreme outliers occurred during the Early Years resulting in a standard deviation of more than twice that observed in the Later Years. In comparing the records the Mean is found to be similar at 86.02 pages for Early Years and 88.33 pages for the Later Years.

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages showed that theses completed in the Early Years are more likely to have 46-71 total pages while these in the Later Years are more likely to have 72-90 pages. An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.738).

Analysis of Number of Pages in Chapter1 Introduction
Table 14 – Descriptive Statistics of Number of Pages in Chapter 1 Introduction
	
	Valid
	104

	
	Missing
	0

	Mean
	
	10.26

	Median
	
	9.50

	Std. Deviation
	
	4.315

	Range
	
	29

	Minimum
	
	3

	Maximum
	
	32

	


Table 14 shows the statistics for the number of pages in Chapter 1 for all records. The number of pages for Chapter 1 range from three to thirty two pages with a range of twenty nine pages. The record representing the thesis with the shortest Chapter 1 showed three pages and the record representing the thesis with the longest Chapter 1 showed thirty two pages in length.   The mean is 10.26 pages with a standard deviation of 4.315.

Table 15      Frequency of Number of Pages in Chapter 1 Introduction
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	3-12 Pages
	81
	77.9
	77.9
	77.9

	13-22 Pages
	21
	20.2
	20.2
	98.1

	23-32 Pages
	2
	1.9
	1.9
	100.0

	Total
	104
	100.0
	100.0
	


Table 15 shows the division of records into three categories of number of pages in Chapter1. Of the one hundred and four records, eighty-one records had 3-12 pages, twenty-one records had 13-22 pages, and only two records had 23-32 pages.
Table 16          Comparative Frequency of Number of Pages in Chapter 1   

                          Introduction by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	4
	24
	20
	10.20
	9.00
	4.161

	2003-2007
	48
	3
	32
	29
	10.69
	10.50
	4.487

	Total
	94
	3
	32
	29
	10.45
	10.00
	4.315


Table 16 is a comparison of frequency of the number of pages in Chapter 1 for the Early and Late Years.  In comparing the Early and Later Years the Mean is found to be similar at approximately 10 pages with a standard deviation of 4.161 and 4.487 respectively.

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages showed that theses completed in the Early Years and Later Years were equally likely to have 3-12 pages in Chapter 1 (p=0.924). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.583).

Analysis of Number of Pages in Chapter 2 Literature Review
Table 17 – Descriptive Statistics of Number of Pages in Chapter 2 Literature Review
	
	Valid
	104

	
	Missing
	0

	Mean
	
	21.77

	Median
	
	20.00

	Std. Deviation
	
	9.791

	Range
	
	69

	Minimum
	
	4

	Maximum
	
	73


Table 17 shows the statistics for the number of pages in Chapter 2 for all records. The number of pages for Chapter 2 range from four to seventy three pages with a range of sixty nine pages.  The mean is 21.77 pages with a standard deviation of 9.791.
Table 18    Frequency of Number of Pages in Chapter 2 Literature Review

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	3-7 Pages
	32
	30.8
	30.8
	30.8

	8-11 Pages
	37
	35.6
	35.6
	66.3

	12-32 Pages
	35
	33.7
	33.7
	100.0

	Total
	104
	100.0
	100.0
	



Table 18 shows the division of records into three categories of number of pages in Chapter 2. Of the one hundred and four records, thirty two records had 3-7 pages, thirty seven had 8-11 pages, and thirty five records had 12-32 pages.
Table 19     Comparative Frequency of Number of Pages in

                     Chapter 2 Literature Review by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	4
	73
	69
	21.63
	18.50
	12.765

	2003-2007
	48
	11
	35
	24
	22.40
	22.00
	6.613

	Total
	94
	4
	73
	69
	22.02
	21.00
	10.055


Table 19 is a comparison of frequencies of the number of pages in Chapter 2 for the Early and Late Years.  The standard deviation is 12.765 pages and the mean is 21.63 pages. In comparison, the Later Years have a standard deviation of 6.613 from the mean of 22.40 pages. 

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages in Chapter 2 showed that theses completed in the Early Years are more likely to have 3-7 pages of a Literature Review while these in the Later Years are more likely to have 8-11 pages.  An independent sample t-test for Equality of Means found no significant difference between the number of pages included in the Literature Review in the Early Years and the Later Years (t = 0.583).

Analysis of Number of Pages in Chapter 3 Methodology
Table 20 – Descriptive Statistics of Number of Pages in Chapter 3 Methodology
	
	Valid
	104

	
	Missing
	0

	Mean
	
	5.42

	Median
	
	4.00

	Std. Deviation
	
	5.010

	Range
	
	39

	Minimum
	
	1

	Maximum
	
	40


Table 20 shows the statistics for the number of pages in Chapter 3 for all records. The number of pages for Chapter 3 range from one page to forty pages with a range of 39 pages. The mean number of pages in chapter 3 for all records is 5.42 pages with a standard deviation of 5.01. 

Table 21   Frequency of Number of Pages in Chapter 3 Methodology

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1-3 Pages
	36
	34.6
	34.6
	34.6

	4-5 Pages
	36
	34.6
	34.6
	69.2

	6-40 Pages
	32
	30.8
	30.8
	100.0

	Total
	104
	100.0
	100.0
	


Table 21 shows the division of records into three categories of number of pages in Chapter 3. Of the one hundred and four records, thirty six records had 1-3 pages, thirty six records had 4-5 pages, and thirty two records had 6-40 pages.
Table 22        Comparative Frequency of Number of Pages in Chapter 3 
                       Methodology by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	1
	40
	39
	5.61
	4.00
	6.177

	2003-2007
	

48
	2
	30
	28
	5.31
	5.00
	4.203

	Total
	94
	1
	40
	39
	5.46
	4.00
	5.236


Table 22 is a comparison of frequencies of the number of pages in Chapter 3 for the Early and Late Years. The data set resulted in similar means (5.61 and 5.31 pages respectively) and standard deviations (6.177 and 4.203 respectively).

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages included in Chapter 3, Methodology, showed that theses completed in the both time periods, Early Years and Later Years were most likely to have 1-3 pages of Methodology (p=0.861).  An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.714).

Analysis of Number of Pages in Chapter 4 Results
Table 23 – Descriptive Statistics of Number of Pages in Chapter 4 Results
	
	Valid
	104

	
	Missing
	0

	Mean
	
	23.77

	Median
	
	17.00

	Std. Deviation
	
	21.145

	Range
	
	118

	Minimum
	
	4

	Maximum
	
	122


Table 23 shows the statistics for the number of pages in Chapter 4 for all records. The number of pages for Chapter 4 range from four pages to one hundred and twenty two pages. The Mean number of pages is 23.77. The standard deviation of 21.145 pages for Chapter 4 indicates that the records are spread over a large range of values. 

                Table 24       Frequency of Number of Pages in Chapter 4 Results

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	4-14 Pages

	34
	32.7
	32.7
	32.7

	15-22 Pages
	32
	30.8
	30.8
	63.5

	23-122 Pages
	38
	36.5
	36.5
	100.0

	Total
	104
	100.0
	100.0
	


Table 24 shows the division of records into three categories of number of pages in Chapter 4. Of the one hundred and four records, thirty four records had 4-14 pages, thirty two records had 15-22 pages, and thirty eight records had 23-122 pages.
Table 25               Comparative Frequency of Number of Pages in Chapter 4  

                              Results by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	4
	122
	118
	23.74
	15.00
	25.934

	2003-2007
	48
	7
	103
	96
	24.60
	21.00
	17.587

	Total
	94
	4
	122
	118
	24.18
	17.00
	21.954


Table 25 is a comparison of frequencies of the number of pages in Chapter 4 for the Early and Late Years.  Each data set resulted in similar means (23.74 and 24.60 pages respectively); however, the standard deviation for each data set varied considerably with the Early Years having a standard deviation of 25.934 and the Later Years’ standard deviations being 17.587. This indicates that the number of pages in Chapter 4 for all records is spread over a large range of values.

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages included in Chapter 4 – Results, showed that theses completed in the Early Years are more likely to have 4 - 14 pages while these in the Later Years are more likely to have 23-122 pages included in Chapter 4 – Results  (p=0.102). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.850).

Analysis of Number of Pages in Chapter 5 Conclusions and Recommendations
Table 26        Descriptive Statistics of Number of Pages in Chapter 5

                       Conclusions and Recommendations
	
	Valid
	104

	
	Missing
	0

	Mean
	
	6.01

	Median
	
	5.50

	Std. Deviation
	
	3.000

	Range
	
	18

	Minimum
	
	0

	Maximum
	
	18



Table 26 shows the statistics for the number of pages in Chapter 5 for all records. The number of pages for Chapter 5 range from zero to eighteen pages. The Mean number of pages for Chapter 5 is 6.01 pages with a standard deviation of 3.0 for Chapter 5 of all records.     
          Table 27             Frequency of Number of Pages in Chapter 5 

Conclusions and Recommendations
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0-4 Pages
	31
	29.8
	29.8
	29.8

	5-6 Pages
	35
	33.7
	33.7
	63.5

	7-18 Pages
	38
	36.5
	36.5
	100.0

	Total
	104
	100.0
	100.0
	


Table 27 shows the division of records into three categories of number of pages in Chapter 5. Of the one hundred and four records, thirty one records had 0-4 pages, thirty five records had 5-6 pages, and thirty eight records had 7-18 pages.

Table 28     Comparative Frequency of Number of Pages in Chapter 5    

                    Conclusions and Recommendations by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	16
	16
	5.37
	5.00
	3.186

	2003-2007
	48
	2
	18
	16
	6.65
	6.00
	2.921

	Total
	94
	0
	18
	18
	6.02
	6.00
	3.104


Table 28 is a comparison of frequencies of the number of pages in Chapter 5 for the Early and Late Years. Two records in the Early Years did not include Chapter 5.  Each data set resulted in similar means (5.37 and 6.65 pages respectively) with standard deviations of 3.186 and 2.921 respectively.

Chi-Square (p) and Independent T-Test (t). A cross tabulation of the Early and Later Years with the number of pages included in 5 – Summary, showed that theses completed in the Early Years are more likely to have 0-4 pages included in the Summary chapter, while these in the Later Years are more likely to have 7-18 pages. (p=0.204). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.46).

Analysis of Number of Appendices
Table 29 – Descriptive Statistics of Number of Appendices Included in the 
                   Thesis or Research Project
	
	Valid
	104

	
	Missing
	0

	Mean
	
	3.15

	Median
	
	2.50

	Std. Deviation
	
	3.201

	Range
	
	20

	Minimum
	
	0

	Maximum
	
	20



Table 29 shows the statistics for the number of appendices included in the thesis or research project. This number ranged from zero to twenty appendices for all records. The mean for the number of appendices is 3.15 with a standard deviation of 3.201.
    Table 30              Frequency of Number of Appendices Included in the Thesis or               

                                 Research Project

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	   0-1 Appendix
	26
	25.0
	25.0
	25.0

	   2-3 Appendices
	43
	41.3
	41.3
	66.3

	4-20 Appendices
	35
	33.7
	33.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 30 shows the division of records into three categories of the specific number of appendices included in the thesis or project. Of the one hundred and four records, twenty six records had 0-1 appendix, forty three records had 2-3 appendices, and thirty five records had 4-20 appendices.
Table 31           Comparative Frequency of Number of Appendices Included 
                          in the Thesis or Research Project by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	15
	15
	2.93
	2.50
	3.087

	2003-2007
	48
	0
	14
	14
	3.00
	2.00
	2.585

	Total
	94
	0
	15
	15
	2.97
	2.00
	2.826


Table 31 is a comparison of frequencies of the number of appendices for the Early and Late Years. The data sets have a similar range of fifteen and fourteen, respectively, with the minimum of zero. Each data set also had a similar number of records that did not include any appendices (ten records for the Early Years and seven records for the Later Years). The mean for each data set is similar at 2.93 and 3.00 appendices respectively. The Early Years have a standard deviation of 3.087 and the Later Years have a standard deviation of 2.585.

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of Appendices included showed that theses completed in both time frames are most likely to have 2-3 Appendices (p=0.655). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.912).

Analysis of Number of Pages of Appendices
Table 32 – Descriptive Statistics of Number of Pages Used for Appendices 

       in the Thesis or Research Project
	
	Valid
	104

	
	Missing
	0

	Mean
	
	12.67

	Median
	
	8.00

	Std. Deviation
	
	18.713

	Range
	
	148

	Minimum
	
	0

	Maximum
	
	148



Table 32 shows the statistics for the number of pages of appendices for all records. The number of pages of appendices range from zero to one hundred forty eight. Mean value is 12.67 pages with a standard deviation of 18.713 for all records.
	


    Table 33         Frequency of Number of Pages of Appendices in the Thesis or

                Research Project

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0-5 Pages
	36
	34.6
	34.6
	34.6

	6-11 Pages
	36
	34.6
	34.6
	69.2

	12-148 Pages
	32
	30.8
	30.8
	100.0

	Total
	104
	100.0
	100.0
	


Table 33 shows the division of records into three categories of number of pages of appendices included in the thesis or project. Of the one hundred and four records, thirty six had 0-5 pages of appendices, thirty six records had 6-11 pages of appendices, and thirty two records had 12-148 pages of appendices.
Table 34           Comparative Frequency of Number of Pages of Appendices in the Thesis 
  or Research Project by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	148
	148
	12.91
	7.00
	23.894

	2003-2007
	48
	0
	62
	62
	11.40
	8.00
	12.674

	Total
	94
	0
	148
	148
	12.14
	7.50
	18.921


Table 34 is a comparison of frequencies of the number of pages of appendices for the Early and Late Years. Appendices were not included in ten records in the Early Years and seven records in the Later Years.  Each have is a similar means of 12.91 and 11.40 pages respectively. The standard deviation for the Early Years is 23.894, while the standard deviation for the Later Years is 12.674.

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of pages included for Appendices showed that theses completed in the Early Years are more likely to have 0-5 pages used for appendices while these in the Later Years are more likely to have 6-11 pages of appendices (p=.349). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.700).

Analysis of Number of References Cited in the Thesis or Research Project
Table 35 – Descriptive Statistics of Number of References Cited in the

       Thesis or Research Project

	
	Valid
	104

	
	Missing
	0

	Mean
	
	51.19

	Median
	
	44.00

	Std. Deviation
	
	26.746

	Range
	
	137

	Minimum
	
	19

	Maximum
	
	156


Table 35 shows the statistics for the specific number of references cited in the thesis or project. The number of references cited range from nineteen to one hundred fifty six.  The mean for the number of references cited for all records is 51.19 with a standard deviation of 26.746.

Table 36       Frequency of Number of References Cited in the Thesis or Research Project

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	19-34 References
	34
	32.7
	32.7
	32.7

	35-52 References
	34
	32.7
	32.7
	65.4

	53-156 References
	36
	34.6
	34.6
	100.0

	Total
	104
	100.0
	100.0
	



Table 36 shows the division of records into three categories of the number of specific references included on the reference pages of the thesis or project. These categories that were created by dividing the range of all records into three was necessary to perform the chi-square test. Of the one hundred and four records, thirty four records cited 19-34 references, thirty four records cited 35-52 references, and thirty six records cited 53-156 references.
Table 37     Comparative Frequency of Number of References Cited in the Thesis

        or Research Project by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	19
	156
	137
	53.20
	44.00
	31.290

	2003-2007
	48
	24
	117
	93
	51.71
	46.50
	22.707

	Total
	94
	19
	156
	137
	52.44
	45.50
	27.109


Table 37 is a comparison of frequencies of the number of references for the Early and Late Years. The data sets have similar means with the Early Years having a mean of 53.20 references and the mean for the Later Years being 51.71 references. The standard deviation for the Early Years is 31.290 and the Later Years have a standard deviation of 22.707.

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of individual references cited showed that theses completed in the Early Years are more likely to cite 19-34 references while these in the Later Years are more likely to cite 53-156 References (p=0.570). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.792).

	Analysis of Number of Cited References Retrieved from the Internet



Table 38          Descriptive Statistics of Number of Cited References

                         Retrieved from the Internet
	
	Valid
	104

	
	Missing
	0

	Mean
	
	4.86

	Median
	
	2.00

	Std. Deviation
	
	7.033

	Range
	
	38

	Minimum
	
	0

	Maximum
	
	38


Table 38 shows the statistics for the number of references retrieved from the internet. This number ranged from zero internet references to thirty eight internet references.  The mean for the number of internet references for all records is 4.86 references with a standard deviation of 7.033.

	


Table 39       Frequency of Number of Cited References Retrieved from the Internet

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0 Internet References
	38
	36.5
	36.5
	36.5

	1-5 Internet References
	33
	31.7
	31.7
	68.3

	6-38 Internet References
	33
	31.7
	31.7
	100.0

	Total
	104
	100.0
	100.0
	



Table 39 shows the division of records into three categories of the number of references retrieved from the internet. Of the one hundred and four records, thirty eight records cited no references retrieved from the internet, thirty three records cited 1-5 references retrieved from the internet, and thirty three records cited 6-38 references retrieved from the internet.
Table 40       Comparative Frequency of Number of Cited References Retrieved    

                       from the Internet by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	35
	35
	2.09
	.00
	5.529

	2003-2007
	48
	0
	38
	38
	7.52
	5.00
	7.779

	Total
	94
	0
	38
	38
	4.86
	2.00
	7.268


Table 40 is a comparison of frequencies of the references retrieved from the internet for the Early and Late Years. The data sets have a similar range of thirty five and thirty eight, respectively, with the minimum of zero.  Mean is 2.09 for Early Years and 7.52 for the Later Years. The large difference in the mean is due to the high frequency of records in the Early Years that did not include internet references (n=28) as compared to the number of records in the Later Years that did not include internet references (n=8). This high frequency of zero records in the Early Years provided for the median to be zero. The Early Years has a standard deviation of 5.529 and the Later Years has a standard deviation of 7.779.

Chi-Square (p) and Independent T-Test (t)A cross tabulation of the Early and Later Years with the number of internet references cited showed that theses completed in the Early Years are more likely to cite no references from the internet while these in the Later Years are more likely to include 6-38 references from the internet (p=0.000). An independent sample t-test for Equality of Means found the significance value of the t-test to be less than 0.05 (t=0.000), therefore these researchers concluded that the number of references cited from the internet is not due to chance alone based on the year of completion of the thesis or project.

Analysis of Number of Pages of References in the Thesis or Research Project
Table 41      Descriptive Statistics of Number of Pages of References in the

         Thesis or Research Project
	
	Valid
	104

	
	Missing
	0

	Mean
	
	6.82

	Median
	
	5.00

	Std. Deviation
	
	5.874

	Range
	
	53

	Minimum
	
	2

	Maximum
	
	55

	


Table 41 shows the statistics for the number of pages of references for all records. The number of pages of references range from two to fifty five.   The mean for the number of pages of references for all records is 6.82 with a standard deviation of 5.874.

Table 42   Frequency of Number of Pages of References in the Thesis or Research Project
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	2-4 Pages
	42
	40.4
	40.4
	40.4

	5-7 Pages
	31
	29.8
	29.8
	70.2

	8-55 Pages
	31
	29.8
	29.8
	100.0

	Total
	104
	100.0
	100.0
	



Table 42 shows the division of records into three categories of number of pages of references included in the thesis or project. Of the one hundred and four records, forty two records had 2-4 pages of references, thirty one records had 5-7 pages of references, and thirty one records had 8-55 pages of references.

Table 43      Comparative Frequency of Number of Pages of References in the

         Thesis or Research Project by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	2
	55
	53
	7.35
	5.00
	8.136

	2003-2007
	48
	3
	18
	15
	6.67
	6.00
	3.165

	Total
	94
	2
	55
	53
	7.00
	6.00
	6.100


Table 43 is a comparison of frequencies of the number of pages of references for the Early and Late Years. The data sets have similar means of 7.35 and 6.67 pages respectively.  The standard deviation for the Early Years is 8.136. In comparison, the Later Years have a standard deviation of just 3.165.

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of pages used to cite all references showed that theses completed in the Early Years are more likely to include 2-4 pages of references while these in the Later Years are more likely to have 5-7 pages of all references cited (p=0.261). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.591).

Analysis of Number of Variables Used for the Thesis or Research Project
Table 44 – Descriptive Statistics of Number of Variables, Survey Questions, Etc.
	
	Valid
	104

	
	Missing
	0

	Mean
	
	17.74

	Median
	
	15.00

	Std. Deviation
	
	16.945

	Range
	
	89

	Minimum
	
	0

	Maximum
	
	89


Table 44 shows the statistics for the number of variables, survey questions, interview questions, etc. used in the thesis or project. This number ranged from zero to eighty nine for all records.  The mean for the number of variables is 17.74 for all records with a standard deviation of 16.945.

Table 45              Frequency of Number of Variables, Survey Questions, Etc.

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0-8 Variables
	34
	32.7
	32.7
	32.7

	9-21 Variables
	35
	33.7
	33.7
	66.3

	23-89 Variables
	35
	33.7
	33.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 45 shows the division of records into three categories of the number of variables the author of the thesis or project used in the research. Of the one hundred and four records, thirty four records had 0-8 variables, thirty five had 9-21 variables, and thirty five had 23-89 variables.
Table 46
Comparative Frequency of Number of Variables, Survey 
                        Questions, Etc., by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	55
	55
	14.02
	15.00
	14.144

	2003-2007
	48
	0
	89
	89
	19.27
	14.50
	17.722

	Total
	94
	0
	89
	89
	16.70
	15.00
	16.202


Table 46 is a comparison of frequencies of the number of variables, survey or interview questions, etc. used by the research for each thesis or project in the Early and Late Years. The mean is 19.27 for the Later Years compared to 14.01 in the Early Years. The standard deviation for the Early Years is 14.144 and the standard deviation for the Later Years is 17.722.

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of variables included in the research project showed that theses completed in the Early Years are more likely to have 0-8 variables while these in the Later Years are more likely to have 23-89 variables (p=0.246). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.117).

Analysis of Number of Respondents in the Thesis or Research Project
                     Table 47     Descriptive Statistics of Number of Respondents

	
	Valid
	104

	
	Missing
	0

	Mean
	
	18.98

	Median
	
	9.50

	Std. Deviation
	
	28.488

	Range
	
	135

	Minimum
	
	0

	Maximum
	
	135


Table 47 shows the statistics for the number of respondents for each thesis or project for all records. This number ranged from zero to one hundred thirty five respondents. The mean is 18.98 with a standard deviation of 28.488. 

Table 48              Frequency of Number of Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0-1 Respondent
	34
	32.7
	32.7
	32.7

	2-13 Respondents
	35
	33.7
	33.7
	66.3

	14-135 Respondents
	35
	33.7
	33.7
	100.0

	Total
	104
	100.0
	100.0
	


Table 48 shows the division of records into three categories of the number of respondents each thesis or project had. Of the one hundred and four records, thirty four records had 0-1 respondent, thirty five records had 2-13 respondents, and thirty five records had 14-135 respondents.
Table 49   Comparative Frequency of Number of Respondents by Early or Later Years
	Excludes 2002
	N
	Min
	Max
	Range
	Mean
	Median
	Std. Dev


Std.

Deviation

	1997-2001
	46
	0
	125
	125
	20.46
	6.50
	33.660

	2003-2007
	48
	0
	135
	135
	17.63
	9.50
	25.486

	Total
	94
	0
	135
	135
	19.01
	9.00
	29.640


Table 49 is a comparison of frequencies of the number of respondents for each thesis or project in the Early and Late Years. Each data set was found to have a significant number of records with no respondents (n=19 in Early Years and n=14 in Later Years).  The Early Years have a mean of 20.46 with a similarly high standard deviation of 33.660. In comparison, the Later Years has a mean of 17.63 with a standard deviation of 25.486. 

Chi-Square (p) and Independent T-Test (t) A cross tabulation of the Early and Later Years with the number of respondents to the survey showed that theses completed in the Early Years are more likely to have 01- respondents while these in the Later Years are more likely to have (equally) 2-13 respondents and 14-135 respondents (p=0.338). An independent sample t-test for Equality of Means found no significant difference between the Early and Later Years (t = 0.646).
Summary
This research provides a look at select variables found in a thesis or research project and compares the variables over the course of a ten year period.  The results indicate that the finished product of a social work thesis or research project changed very little from 1997 to 2007. This finding is contrary to the results anticipated by the researchers in the early development of this research. The researchers developed an early assumption that the final product of a thesis has increased in length over the time period of this study. Additionally, with the ever increasingly easy access to electronic information and resources, the researchers hypothesized that the theses and research projects completed in the later years would have lengthier chapters for methodology and cite more references.


Comparing the year of completion with the length of the various chapters, the analysis indicates that there is no difference between the two. However, it was found that the number of references cited from the internet was dependent on the year of completion, as those theses and research projects completed in the later years had more internet references than those completed in the early years.
It has been shown that the finished product of social work theses and research projects appears to be stagnate in regard to changes in length over the time period. The findings of this project are discussed further in the following chapter.
Chapter 5

CONCLUSIONS AND RECOMMENDATIONS

Introduction  


This is an exploratory study to identify characteristics and commonalities among theses and research projects submitted to the Division of Social Work at California State University, Sacramento, between the years of 1997 through 2007.  This research project is not an attempt to analyze the quality of the theses or identify what did or did not influence any change in the variables or characteristics. The research projects were coded using a data collection tool created by the researchers. This study focused on the number of pages included in the various sections, or chapters, of the theses and research projects, and the number of references cited from the internet.
Discussion of Findings 

Demographics.  This research project was a study of one hundred and four social work theses or research projects completed during the years of 1997 to 2007, inclusive. The records were placed into one of three groups: early years of 1997 to 2001, the middle year of 2002, or the later years of 2003 to 2007. Ten records (9.6%) were placed into the middle year of 2002, 46 records (44.2%) were in the early years of 1997 to 2001, and 48 records (46.2%) were in the later years of 2003 to 2007. 

Of the one hundred and four social work theses and research projects included in this study, the majority was completed by female students (82.7%) and most were Research Projects (92.3%) as compared to just 7.7% that were Theses. Additionally, 77.9% were authored by an individual student compared to 22.1% that were authored by two or more students. The researchers discovered that the tenure of the faculty has an impact on how many thesis and/or projects they have advised.  Those faculty advisors with longest tenure at California State University have higher amount of theses and/or projects under their supervision.  For example, in our sample Dr. John Erlich has supervised twelve (12) theses or projects and Dr. Ron Boltz supervised ten (10) theses or projects while Drs. Carl Fransham, Maura O’Keefe, and Santos Torres each supervised one (1).   However, all the professors who are thesis advisors are respectively represented in the overall data.  

Research Content.  This study consisted primarily of an analysis of the length of each chapter of the theses and the inclusion of optional data and charts. Eighty-six (82.7%) theses or research projects in this study included a page of acknowledgments and/or dedications while eighteen (17.3%) did not. The majority of the records (63.5%) included figures, tables, charts or graphs in the final product. None of the theses or research projects included oversized materials, and ninety-seven (93.3%) did not include photographs.

The length, or number of pages, of the complete theses or research project, completed in the early years was compared to those completed in the later years, and indicated little change over this time span. The mean number of pages for the completed theses or research project for the early years was 86.02 pages while the mean number of pages for the later years was 88.33 pages.


This research found similar results when comparing the number of pages in each individual chapter, the appendices, and references. The area of study that showed a significant change over the span of the time frame of this research was found to be in the number of references that were cited from the internet. The number of references cited from the internet in theses and research projects completed in the early years of 1997 to 2001 had a mean of 2.09 references while those completed in the later years of 2003 to 2007 had a mean of 7.52.  When comparing the number of internet references with the year of completion, there was a statistically significant difference between the two (p=0.000).

The researchers concluded that this significant relationship is due, in large part, to the evolution of the World Wide Web and the increasing reliance on information gathered from the internet because of convenience. As the internet becomes more accessible and easier to use, students are increasingly considering this as a valid source of research and information.
Implications for Future Research. The researchers developed assumptions early in this study that the theses and research projects have evolved over time and the findings would indicate significant changes. While developing the code book and determining what variables to include for analysis several soft variables were identified. These included, but were not limited to, variables that were not specifically stated by the author, such as the theoretical framework, sample type, type of research, and research design. Additionally, the quality of the theses or research projects was not included as a variable, as this requires, first, a tool to determine what variables define quality. The researchers offer these variables as suggestions for future research of the evolution of the social work theses and research projects at California State University, Sacramento.
Implications for Future Social Work Practice. This study did not confirm the researcher’s initial assumption that the social work theses or research projects have changed significantly over the time period of 1997 to 2007. The researchers identified social work theses and research projects that presented findings on the stress associated with completing the thesis, alternatives to a thesis, the perceived value of a thesis, and a study on attrition in response to the master’s thesis. This small sample of research topics indicates that there is a continuing interest in the thesis as an option to complete the requirement of a culminating experience. As students continue to study these issues, and faculty continue to advise students, it can be asked, “Is the thesis or research project still a valuable component of the Master of Social Work degree?”
Implications for Social Work Division Policy. This research has provided new data to be reviewed by the Social Work Division of California State University, Sacramento, as it continues its own assessment of the value of a thesis or research project. Students entering the Master of Social Work program at California State University, Sacramento under the current catalog that includes Fall 2010 are offered an alternative to the thesis or research project. These students may elect to complete a newly designed class sequence in advanced research methods and capstone culminating experience to meet the graduation requirement. This classroom experience of completing a research project may prove to be more positive for the individual student in that it may provide a more supportive study environment “for the student’s acquisition of research methods to ensure continued utilization of the information, procedures and techniques.” (Schmidt, 1984, p.93).
Conclusions


The findings of this research study indicate that the final quantitatively described product of the social work thesis or research project showed very little change from 1997 to 2007. The one area of significant change is in the inclusion of references cited from the internet in the later years of 2003 to 2007. The researchers theorize that this significant relationship between the citation of internet references and the year of completion is due in large part to the increasing reliance students have on the World Wide Web. As technology continues to make great strides and bring research, literally, to the tips of students’ fingers, the usage of the internet is assumed to continue to increase.


Beginning in the Fall 2010 semester at California State University, Sacramento, the Division of Social Work changed its curriculum by piloting an additional option to meet the requirement for a culminating experience.  Instead of completing a thesis or project or comprehensive exam, a graduate student can take another research class which would meet this requirement (Dr. Bankhead).  

Recommendations

This research identified many soft variables that require further research. It is recommended that future research on the evolution of social work theses and research projects focus on the quality of the social work theses and research projects and whether this quality has changed over the years. A research study such as this will require the identification of what variables define quality and creation of a data collection tool to be used to scale these variables. 

APPENDICES

APPENDIX A
Data Collection Tool

Part I:   Demographics
1.
What is the identification number of the thesis or research project?

Codes 

Self-Coded

2.
What year was the research submitted/completed?

Codes 

97
1997




98 
1998




99
1999




00
2000




01
2001




02
2002




03
2003




04
2004




05
2005




06
2006




07
2007

3.
What is the name of the author (first author listed if more than one)?

Codes 

Self-Coded

4.
What is the gender of the author (gender of first author listed if more than one)?

Codes 

01
Male




02
Female



03
Unable to determine

5.
What is the name of the advisor?

Codes 

Self-Coded

6.
Did the advisor teach a research methods class during the years of 1997 to 2007?


Codes

01
Yes




02
No
7.
Is there a second reader (if research is a thesis)?


Codes 

01
Yes



02
 No

Part II:  Research Content
8.
What is the primary subject of the research?


Codes

01
Children and Family



02
Culture and Spirituality




03
Domestic Violence and Sexual Abuse




04
Medical




05
Mental Health and Alcohol and Other Drug




06
Other

9.
Is the study a thesis or project?

Codes 

01
Thesis




02
Project

10.
Was the research completed by an individual student or a group of two or more students?


Codes 

01
Individual




02
Group

11.
Did the author(s) include acknowledgements or dedications?


Codes 

01
Yes




02
No

12.
How many total pages are in Chapter 1 – Introduction?

Codes 

Self-Coded

13.
How many total pages are in Chapter 2 – Literature Review


Codes 

Self-Coded

14.
How many total pages are in Chapter 3 – Methodology?


Codes 

Self-Coded

15.
How many total pages are in Chapter 4 – Results?


Codes 

Self-Coded

16.
How many total pages are in Chapter 5 – Conclusion and Summary?


Codes 

Self-Coded

17.
How many total pages are used for appendices?


Codes 

Self-Coded

18.
How many total pages are used for references?


Codes 

Self-Coded

19.
How many appendices are included in the research?


Codes 

Self-Coded

20.
How many references are cited?


Codes 

Self-Coded

21.
How many cited references are taken from the internet (world wide web)?


Codes 

Self-Coded

22.
Did the author(s) include tables, figures, and/or graphs?


Codes

01
Yes




02
No

23.
Did the author(s) include oversized materials?

Codes

01
Yes




02
No

24.
Did the author(s) include photographs?


Codes

01
Yes




02
No

Part III:  Research Design
25.
Was the research qualitative or quantitative?


Codes

01
Qualitative



02
Quantitative

26.
If the research was qualitative, what type of research was it?


Codes

01
Exploratory



02
Quasi-Exploratory




03
Casual-Comparative




04
Correlational




05
Descriptive




06
Evaluation




07
Other

27.
If the research was quantitative, what type of research was it?


Codes

01
Case Study




02
Ethnographic




03
Action




04
Exploratory




05
Descriptive




06
Analysis




07
Other

28.
Did the research include human subjects?

Codes

01
Yes




02
No

29.
What theoretical framework did the author(s) choose?


Codes

01
Feminist




02
Ecological




03
Systems




04
Conflict




05
Strength-based




06
Mixed




07
Other

30.
What tests and measurements were used?


Codes

01
Interview




02
Observation




03
Survey




04
Document review




05
Data Collection Tool




06
None

31.
What sampling method was utilized?


Codes

01
Random




02
Snowball




03
Stratified Random




04
Purposive




05
Non-probability purposive




06
Convenience
32.
How many variables were included in the research?


Codes

Self-Coded

33.
How many responses did the author(s) receive?


Codes

Self-Coded
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